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Abstract

The title of the study:-

The analyses of evaluation questions in Mathematical book for the
elementary stage and in accordance with the konwledge levels in Bloomos
Taxanomy.

The objectives of the study : -
- ldentifying the knowledge levels for the assessment questions in

Mathematical books for the Fourth elementary class.

- ldentifying the knowledge levels for the assessment questions in
Mathematical books for the fifth elementary class.

- ldentifying the knowledge levels for the assessment questions in
Mathematical books for the sixth elementary class.

In this study, the Researcher used analytical — descriptive method and analysis card as a
tool for this study. The controlling topic of this study ( and its )Y samples) is the assessment
questions in mathematics books in the upper grades .The statistical methods that have been
used in this study are Recurrences (repetitions&percentage),

The study led to the following results:

V-The number of assessment questions in mathematics books for elementary fourth grade is
(AY)showing the rates of the followings : remembrance (YY.13%), understanding
(YV.249%) , application (Y3.A%%) and analysis ()1.+%%), Structure ().)°%) and
evaluation (Y.Y3%).

Y- The number of assessment questions in mathematics books for elementary Fifth grade is
(YA)showing the rates of the followings : remembrance ( 7. ¢ %), understanding (£V.£Y%)
, application (YY.+°%) and analysis (1.£) %), Structure (. 42%) and evaluation (' 4°%)

¥- The number of assessment questions in mathematics books for elementary Sixth grade is

(3Y)showing the rates of the followings : Remembrance ()).%7%), understanding

(Y3.YY%) , Application (£+.Y)%) and analysis (£.Y°%), Structure (£.Y°%) and evaluation

(* %).

Vital recommendations:

Y- Putting or phrasing assessment questions should include the upper knowledge levels
(Analysis — Structure — evaluation) and shouldn’t be restricted for the lower
knowledge levels (remembrance- understanding— application).

Y- Assessment questions should have all the knowledge levels of Plum with equal rates
; in other words ,they shouldn’t focus on a particular area over other areas.

Y- Teacher’s book should be provided with guides or explaining appendixes for the
knowledge areas in order to help him to understand and realize these areas or
disciplines

The researcher suggests
V-A study similar to the mathematics books in the lower grades.



Y-A similar study on mathematics books primary and secondary stage.
¥-A study shows to which extent teachers understand and master the knowledge levels
of Plum.
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